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FROM THE CHANCELLOR

Dr. Nancy L. Zimpher

         Chancellor

The State University of New York

When I was selected as your new Chancellor, the Board of Trustees directed me to lead a process that would develop a new five-year Strategic Plan for SUNY. I’m delighted to be able to report to you that the process is well under way, and I want to update you on the latest developments.

At a time when public education is at a critical crossroads in the U.S., the need is great for a comprehensive plan that links SUNY’s resources to the challenges of higher education. With our remarkable collection of community colleges, comprehensive colleges, colleges of technology, medical centers, and doctoral research universities, we are uniquely positioned to help shape the future of public education at every level, and across the nation. In the face of severe budget cutbacks and retrenchment, we recognize that SUNY can be a driving force behind the economic revitalization of New York State. The Strategic Planning Process presents an opportunity to carefully consider our strengths and identify those areas where we can have the most powerful and lasting impact.

By next spring, we will deliver a Strategic Plan that will serve as our institutional guide going forward over the next five years. In addition, it will serve as an invaluable tool when we make our case to the Legislature about what we can deliver in terms of revenue, job creation, collaboration, and partnership. The Strategic Plan will allow us to establish a pact with the state, so that we can assert with assurance our ability to provide a concrete, measurable return on investment. 

The first Phase of our Strategic Planning Process began last summer when I was introduced to SUNY on a whirlwind 64-campus tour. It was partly a fact-finding mission, partly a “listening tour,” and partly an opportunity for me to visit and admire our many impressive campuses spread out across the state. Over the course of 95 days, over 7,507 miles, I got an up-close and first-hand view of the strengths and diversity of our facilities, our programs, and, most importantly, our people. 

In a trip filled with many memorable experiences, the most rewarding was the opportunity to meet so many in the SUNY community, including students, administrators, community members, elected officials - and of course you, the faculty and professional staff. I want to express my thanks for your warm welcome and hospitality, which contributed enormously to making the trip a success.

It was on that tour that we began gathering information on the wide range of concerns and challenges facing our campuses, our university system, and our state. The input ran the gamut from smaller-scale technical and infrastructure matters all the way up to the big picture challenges facing public education institutions at a time of economic stringency. By the end of the tour, we were able to identify those infrastructure issues that we knew must, and could, be addressed right away – issues such as IT, student mobility, strategic enrollment management, and the 5-year budgeting process. 

We have established a number of Working Groups to tackle those issues and expect to be able to report tangible progress soon. At the same time, we’ve distilled the larger issues into seven parts – one overarching Theme that addresses the need for SUNY to serve as an engine of economic vitality and quality of life, and six additional Themes focused around other critical challenges that SUNY will face in the next five years.

We are now immersed in the second Phase of the Strategic Planning Process, an in-depth and highly-inclusive examination of these Themes. We have structured this process to take place at seven community meetings, or Conversations, held at SUNY campuses across a half-dozen regions across the state. Each day-long Conversation has a structured dialogue, organized so that  participants will consider, evaluate, and prioritize the challenges and opportunities facing SUNY. Each Conversation brings together a range of SUNY stakeholders to meet, exchange views, engage in thoughtful debate, hear from an expert in the field, and develop fresh ideas for moving forward. You can follow this process on the Strategic Planning website, at www.suny.edu/strategicplan.

While public participation at these Conversations is very welcome, the main participants will be the Group of 200 – a broad and diverse mix of faculty and academic leadership, administrative leadership, students, community members, and other external stakeholders. These are the individuals charged with examining and formulating the Themes that will form the basis for the Strategic Plan.

On October, 21, our first Conversation was held at Hudson Valley Community College to discuss the overarching Theme of Economic Vitality and Quality of Life. This Theme looks at SUNY’s role as a catalyst in the local and global economy and explores opportunities to use our creative and intellectual and institutional resources for the greatest possible impact on economic vitality and quality of life. The meeting’s format included two guest speakers, opportunities for Q&A, a break-out session for small groups to work on the development and prioritization of themes and goals, and an open-mike session.

Our first speaker was Paul Grogan, President and CEO of The Boston Foundation, and an expert in the role non-profit institutions can play in contributing to the long-term economic health and vitality of their communities. We also heard from Carol Coletta, President and CEO of CEOs for Cities, a non-profit in Chicago that conducts innovative research into the ways that institutions of higher education can have direct economic impact on their communities. Both Grogan and Coletta presented thoughtful and provocative material that stimulated wide-ranging discussions. 

These Conversations will continue until late February at SUNY campuses across the state. To make this process effective, we need to benefit from all our resources, including the contributions of our faculty and professional staff. Your input is crucial in helping to develop a vision that encompasses the diverse goals of the 64 campuses and the system as a whole. 

There are several ways you can participate:

Attend the Conversations and share your knowledge and insights. You are welcome to come to as many as you like. Check the website for the full schedule of locations and accompanying Themes.

Even when you can’t be there in person, follow the Strategic Planning Process on the web at www.suny.edu/strategicplan. You can watch each Conversation broadcast live as a web cast, or view it later from our archives, also on the website.

Contact us and give us your feedback. There are a multitude of ways for you to provide input, including email, Facebook and Twitter. 

The process we’re engaged in is truly historic, the largest collaborative discussion about public higher education taking place in the world. Working together, we can transform SUNY into a beacon of hope and a source of opportunity for every New Yorker. We need your help to make it a reality.

FROM THE CHAIR OF THE BOARD OF TRUSTEES

Carl T. Hayden

Chair, SUNY Board of Trustees
We have a Chancellor.  Hallelujah! 
Nancy Zimpher arrived on June 1, 2009, and immediately set out on a journey never attempted by any of her predecessors.  She vowed to visit all 64 SUNY campuses before summer gave way to fall.  She kept her word.
In the wake of this remarkable hegira, we know a good deal more about our new Chancellor.  We know that she has seen all of SUNY and gained a sense of its immense geography, diversity and influence.  We know that she is indefatigable and unflappable.  We know that she listens as well as she speaks.
 Political luminaries such as Sen. Toby Stavisky, Chair of the Senate Higher Education Committee and Assemblywoman Deborah Glick, Chair of the Assembly Higher Education Committee, have accompanied the Chancellor on various legs of her journey.  Everywhere she went, she engaged community leaders, faculty leaders and, especially, students.  Always surrounding her visit was an electric sense of excitement and renewed possibilities.

No institution can aspire to greatness without a declaration of where it is bound and how it intends to get there.  Chancellor Zimpher’s trip will profoundly influence the strategic plan that is taking shape as you read this.  She has heard hundreds of thoughtful analyses and suggestions for making SUNY stronger.  You will see a first draft, a discussion draft, in short order.  Then Chancellor Zimpher will hit the road again to elicit further comment and criticism prior to advancing a refined proposal to the Board of Trustees. 
This is a leader with a clear sense of who she is and where she intends to go.  Not surprisingly, people have noticed.  Favorable news coverage has followed her every move.  In the midst of a grinding litany of depressing commentary on the economy, the budget and our political process, news accounts examining the essential place of SUNY in our civic and economic life have been a ray of hope for embattled New Yorker’s everywhere.

In these accounts, the Chancellor consistently returns to two themes.  The first is the immense pride we all take in our great public university, our unswerving commitment to moving it to the front rank of universities nationally and our shared aspiration that it may come to represent a model for the world.
  

The second is that SUNY is the key to New York’s economic revitalization.  We see the evidence all around us.  Three thousand new jobs generated by the College of Nanoscale Science and Engineering at UAlbany, not including the new $4.5B chip plant under construction in Saratoga County; an IBM joint venture at SUNYIT; a new commercial ventures derived from scientific breakthroughs at Stony Brook, Downstate Medical and ESF, among many others.

It is not coincidental that President Obama came to Hudson Valley Community College last week to deliver two messages.  He argued that investment in higher education, particularly in research, is the key to our nation’s recovery from the worst recession in 70 years.  Research underwrites the creation of intellectual capital, the primary source of jobs in the new economy.  And, because these jobs demand unprecedented levels of technical competence, investment in expanding the workforce preparation potential of our community colleges is crucial, as well.

The President gets it.  We believe Governor Paterson and the leaders of the Legislature get it, as well.  You may be assured that our new Chancellor will be tireless in pressing the point.  We are in this together and SUNY is a formidable asset that needs to be fully deployed on behalf of all New Yorkers.
SUNY is rudderless no longer.  Stay tuned.
FROM THE INTERIM PROVOST
David K. Lavallee

Interim Provost

From a new vantage point as interim provost, I see more clearly both the opportunities and challenges for the faculty and staff of academic affairs across SUNY to work as a system to provide the best education possible for our students.  

The growth in numbers of students whose goal is to achieve at least a 4-year college degree by studying at SUNY has occurred largely at our community colleges, both because the worsening economy has made cost a more determining factor on college choice and because the state budget allocations for our 4-year colleges has greatly limited their growth.

To expand opportunities for students beginning at a 2-year college to achieve a 4-year degree within the limitations of our current numbers of both first-time freshmen and transfer students, it would be best if 2-year college students remain at the 2-year college until they have completed their A.A. or A.S. degrees.  We want those students to be well aligned and prepared for their upper-division work at 4-year campuses.  This will require collaboration and sharing of information to emphasize the advantages of their students to complete all General Education (GE) requirements before transfer and to take the appropriate lower-division courses in the major as well as required cognate courses.   It is also important that students transferring realize that they will generally be expected to take at least half their major at the 4-year college, so they should limit the number of courses in the major at the 2-year college to about 4 or 5 (not including cognate courses).  Many of the problems in transfer have occurred when students attempt to transfer more courses in the major than are typical of the first two years.  Secondarily, problems occur when students have not taken the cognate courses for their major to be truly juniors when they transfer with the A.A. or A.S. degree.

With the Board of Trustees resolution we anticipate being approved in November that has had the support of both University Faculty Senate (UFS) and the Faculty Council of Community Colleges (FCCC), we will focus SUNY-wide course transfer for the typical lower division requirements in the major.  Students will be advised on a SUNY website of the courses normally taken at the 4-year colleges, their GE requirements and which colleges offer a particular major with contact information so that they can best plan their course of study.

On another front, as you may be aware, assessment activities in SUNY are being widely discussed.  A proposal to devolve much more of the responsibility for oversight and accountability for both general education and program review from SUNY system to the campuses is being well received by everyone to whom I’ve spoken.  Our challenge over the next few months is to reduce an abundance of excellent ideas into a succinct series of points we can communicate widely for reaction and move to a discussion with our trustees.  I will be in close communication with UFS leadership during this process.  My goal is to have a resolution by early spring if at all possible.

General education also remains an item for discussion.  The good news (yes, there is a bit) is that the definition of GE course requirements/objectives by faculty has been a great boon to smooth student transfer and commonality of expectations. But many faculty have expressed a strong desire for campuses to have greater flexibility in designing there GE programs and for students themselves to have more flexibility in course selection.  On this front, my aim is to try to accomplish some flexibility through resolutions of the trustees this spring (first assessment, then some flexibility in course selection) and also to begin a larger discussion of overall requirements for general education.   One proposal I’ve heard that seems to be favorably received is for students to be able to complete their 30 credits using seven of ten content areas.  Students would be able to take more than one course in an area and gain greater expertise/exposure.  In addition, students in some A.S. programs that have seven GE requirements and not room for additional courses do, in fact, have several courses in some areas that would more easily lead to a total of 30 credits overall.)  I would welcome comments (favorable, unfavorable or additional suggestions) on this proposal.

We are also discussing a broader effort to plan ahead for overall growth in SUNY.  Some campuses are already at an optimal or near-optimal enrollment, considering their mix of programs and applicant interest, facilities, etc. while others could accommodate growth in their programs if provided additional faculty, staff and facilities resources.  As these discussions get underway, faculty input will be a very important factor.

I think that you can see that I plan a busy year ahead.  I hope that we can make considerable progress on a few long-standing issues and lay the groundwork for a new provost to be in a good position to be an effective academic leader for initiatives that will advance SUNY’s academic mission and profile.

THE PRESIDENT’S CORNER

Kenneth P. O’Brien

        President

University Faculty Senate

A View from the Ground Floor

“Well, Ken, what did you do on your summer vacation?”

“What summer vacation?” I reply.

This isn’t a complaint you understand, since my loss of a summer was self-inflicted, a product of my willingness to run for President of the University Faculty Senate and then, to be elected.  As an adult, I’ll gladly accept the responsibility for my actions.  More importantly, even if it has been a break with no “vacation,” it certainly has been interesting.

In June, a good part of my time was spent closing out my business on Brockport’s campus, finishing up reports for the Honors Program I’ve directed for the past five years, moving offices, finishing my part of the editorial work on a soon to be published collection of essays the 60 year history of SUNY, and meeting my standing commitment to assist with our Summer Orientation programs for both freshmen and transfer students.  

In addition, there were those new items, those tied to my new duties in Albany and across the state, among the more pleasurable being getting acquainted with the residents of that lovely old former railroad headquarters building on the Hudson, a survivor from another age.  The UFS occupies a couple of offices on the ground floor, which may speak volumes to those who use location as a symbol for power, authority or influence.  To me, it’s a convenience: no need to use the elevators and we’re close to the coffee shop.  

Moreover, each morning as I enter the building from the north entrance, I walk down a long corridor, floor to ceiling windows on the right, student and faculty art hanging on the walls on the left, and the flags of each of the system’s 64 campuses lining both sides of the stone floor.  The art invites any passerby to stop and reflect for a moment, as well as a prompt to remember what we do: educate, inspire, support.  And the flags remind me of what we are, an incredibly complex amalgam of colleges and university centers that promise the very best in public higher education to the citizens of New York State.     

As I unpacked the boxes and hung my pictures up on the bare walls of my new office,  a number of people dropped by to welcome me to their neighborhood.  Inevitably, the greetings always included warm comments about the extraordinary work Carl Wiezalis, my predecessor, has done for SUNY and for the University Faculty Senate.  He, our first non-voting member of the Board of Trustees, has left an enduring legacy of service that will be difficult, no impossible, to match.  What can you say to someone about whom no one speaks an unkind word?  While “Thank you, Carl, for all you did” seems inadequate, it is nonetheless heartfelt.

Among his many important services on our behalf was his membership on the Search Committee that convinced Dr. Nancy Zimpher to leave the University of Cincinnati and find a new home in Albany.  A month before my “first official day,” I was called to Albany for the Chancellor’s first news conference, part of a gathering of faculty from throughout the system who were invited to attend the public event.  It was followed by a large, private lunch with faculty and student leaders, during which the Chancellor moved easily from table to table, introducing herself, asked questions, listened carefully, after which she answered a number of questions from the floor.  

Her answers were direct, leaving the assembled faculty members, critics all, pleased to see firsthand that we had an experienced Chancellor who understood the nature of public higher education, appreciated the importance of the teaching and research faculty engaged in that enterprise, and carried with her a set of goals that sought put SUNY at the heart of the revitalization of the state’s struggling economy.  Equally important, the Chancellor championed the multiple roles in which SUNY further enriched the state’s rich cultural and social life.

So, when I was offered a chance to tag along on a number of stops on the Chancellor’s much-publicized tour of all 64 campuses, I accepted.  In the end, I joined the caravan for seven stops, visiting every SUNY sector save doctoral centers.  As the Chancellor has publicly shared what she learned by the tour’s end, let me offer some of what I gleaned from my time on the tour. 

Most of what was presented to her in public sessions (I never saw the private briefing books that preceded each visit) were the positives of that particular campus’ life, as defined by the campus. And, they were many.  At each stop, for example, the Chancellor met with students, and each group exuded enthusiasm for the educational opportunities they were offered by SUNY in general, their campus in particular.  These students came in all colors of the American family, all sizes, shapes, ages, gender, and academic interest, and yet, they insisted with a singular voice that their educational expectations had not only been met, but had been exceeded.  Based on the evidence of the tour, a SUNY education is highly valued, both by the students who were earning it and by the larger public, such as local businesses, school districts, health providers and community leaders, who directly benefit from the engaged citizenry and highly educated work force SUNY provides.

The trip also reminded me of the enormous diversity of our system and the complexity of the institutions within it.  Those of us in shared governance at the SUNY level speak easily of the importance of institutional and programmatic diversity within SUNY, but even the few stops I was able to make on this tour made those words real.  By seeing students at work in a physics lab at Geneseo, in a state of the art Nursing lab at Monroe Community College, and on the farm at Cobleskill, by reading about the emerging work in bioinformatics and nanotechnology, the reach of medical science in its myriad of guises, in meeting students and scholars engaged in the study of history, philosophy, as well as those who experienced international study programs, I gained a renewed appreciation for the extraordinary breadth of this public system of higher education.  

Yet, the very diversity of institutional missions among our campuses creates distinct governance issues as well.  To what extent can that rich educational diversity be harnessed and focused within the System without sacrificing the very benefits it delivers?  How can we allocate dear resources so that needless duplication does not characterize programmatic diversity?  In fact, how do we define needless duplication?  This set of concerns will be high on the agenda of items at the heart of the strategic planning process we have already begun.

I also learned a good deal about the Chancellor.  However impolitic this may seem, I am pleased to share my initial assessment.  Chancellor Zimpher, as you have seen on the campus visits, is an incredibly quick study.  More than once, I sat in on a meeting in the early morning where she was introduced to a number of students who shared their hopes, dreams, and work as we worked our way around the table.  Without notes being taken, she later recalled those students, by name, major, and project three hours later when meeting with a group of college supporters.  She comes to us as an experienced academic, an accomplished teacher, scholar, administrator who is absolutely committed to higher education in general, public higher education in particular.  

While the tour generated a good deal of very good publicity in both local and state-wide media, the trek across the length and breadth of New York was much more than a publicity tour.  By her investment of time (and unflagging energy) the Chancellor learned more about this System than she could have in any other way.  She developed an acute sense of place and institutional mission, an understanding of distinctive institutional histories and academic cultures, and perhaps most important, she began to understand how the pieces could fit together to better serve the educational needs of the fellow citizens.   

She shared some of her vision with each campus community, underscoring SUNY’s potential as the engine for economic recovery, as a partner with other critical public institutions to staunch the leaky educational pipeline that currently robs our citizens of any realistic hope of inclusion in a vibrant community and the state’s employers of tens of thousands of talented young men and women annually whose expertise could spur innovation in the decades ahead.  She also reminded each campus that its work was essential to the further enrichment of the quality of life for all New Yorkers.

There was more, much more, so much that the task now is to winnow what was learned through the 64 campus conversations and transform that into 7 more focused conversations from which will emerge a singular vision for the system.  In other words, to craft by Spring a strategic plan for SUNY, all of SUNY.  

Strategic planning in an inconstant funding environment is difficult at best, impossible at worst.  For many, planning makes little sense when we have just been informed by gubernatorial edict that SUNY must find identify $90 million in its current budget to return to the state, this after a year of cuts, in fact, after decades of public disinvestment in public higher education.

Yet, the precarious economy is part of the hand we have been dealt, one that probably will not change dramatically for the better in the short run.  In response, the Chancellor has voiced a new approach of working with legislators, bringing to the discussion a hard-edged realism of the task before us and a determined insistence that SUNY remains a critical part of a solution to the State’s current economic problems.

So, plan we must and plan we will.  That planning process, which is mandated by the Board of Trustees, will be the major effort of the System level during the next six months.  And it will have significant faculty input, with 50 SUNY faculty members among the 200 who will be traveling to seven campuses for focused discussions about SUNY’s future.  Given what I have seen, I have little doubt that it will succeed in laying the groundwork for our collective future, for from this process will emerge a carefully articulated vision of the value SUNY currently offers to the state as well as the identification of initiatives that will provide the focus for our work ahead.  

For the reasons given above – SUNY’s wide-spread commitment to excellence, its breadth of programs and institutions, its enthusiastic students and supporters, and its smart, savvy, dynamic Chancellor – I believe we are finally on track to realize the ambitious dream of Governor Nelson Rockefeller and Chancellor Samuel Gould four decades ago, to make SUNY into one of the nation’s, if not the world’s, outstanding systems of public higher education.  Admittedly, the current challenges are daunting, more daunting with each passing week as the news of the budget crisis facing New York is reported.  Yet, our opportunities are real and the necessary talent in place; in fact, especially on those sixty four campuses spread across the Empire State

FROM THE EDITORS’ DESK
SUNY Budget Cuts Hurt Everyone

Joe Hildreth, Potsdam

The recent mid-year $90 million budget cut to SUNY is just the latest in a series of cuts that had already reached over $300 million over the last 18 months.  These reductions are having a huge impact on the quality of education of New York's students.  In order to address the cuts, SUNY campuses have been forced to implement soft and hard hiring freezes, reallocate funds from some academic services, reduce course offerings and increase the number of students allowed in each class.  All of these measures work to lower the quality of the education that SUNY delivers.  In fact, SUNY's mission of offering affordable access to a high quality education is being threatened.

The soft and hard hiring freezes mean that some faculty and staff vacancies are not filled.  As a result, the University loses full-time faculty and staff.  Fewer faculty cause course sections to be eliminated with higher than desirable numbers of students in the sections that remain.  Often, the unfilled positions occur in areas of high demand.  Imagine a 60 seat introductory language class or a 375 seat history class and you can begin to understand the results of these budget cuts.  The negative impact of these cuts fall primarily the students and the quality of their education.

These disproportionate cuts to SUNY are occurring at the same time that New York and New Yorkers need education and training the most.  Many workers who have lost their jobs due to the national recession have made the choice to be retrained.  The increased enrollment in SUNY clearly documents this trend.  Yet, New York's Governor is reducing the University budget with cuts that are larger than those being required of other state agencies.  In fact, the sum of the reductions assigned to SUNY represents 35.7% of the cuts assigned to all executive agencies.  

When SUNY was allowed to raise tuition last year, the State kept 90% of the increase and it will keep at least 80% of the increase this year. This amounts to a very unfair and disproportionate tax on SUNY students and their parents.  It is unfair, unjust, and wrong to raise tuition by $1200 and not use the money to support the education of the students. New York should be supporting students who are seeking to develop the advanced knowledge and skills that are needed in New York's declining economy since it is the jobs requiring advanced knowledge and skills that will be critical for the State’s economic recovery. If New York seeks economic recovery, it should invest in public higher education. 

Many see the technology industries as the future for New York State.  How can we attract the IBMs, the Semitechs, and other technology industries if we diminish the educational offerings of SUNY?  Higher education is one of the essential elements needed to attract the technology economy that is the future.  New York needs an educated workforce and citizenry. If we reduce our ability to meet this essential need, what kind of future can New York expect?  

If these cuts to the State University are allowed to continue, the ability of the University to provide affordable access will be diminished.  This will be a most unfortunate consequence of a very short-sighted approach to dealing with the State's budget deficit.  The people who are the most vulnerable will be denied access to the education they so desperately need in order for them to advance in our society, and society will lose the benefits of the talents that they would have brought to it. The proposed cuts to the State's Tuition Assistance Program make access to higher education even more difficult for them.  The loss to their lives and the damage to society is just too great for these brutal budget reductions to continue.  Public funding of public higher education is essential for those in economic need and for New York.

Our country is in a serious economic crisis.  If we are to recover, correct decisions must be made.  Priorities will have to be identified now.  When the federal government made the decision to bail out Wall Street and the big auto makers, it was because they were “too big to fail”.  The well being of our country was dependent on those entities succeeding.  Well, SUNY is too vital for the future of New York to be allowed to decline.  SUNY must become a State priority.

In order for New York's economy to recover, the State must invest in public higher education.  This will mean that SUNY must be a top priority and must be protected from future cuts.  The result will be an educated workforce that will attract technology industries and the above average salaries needed both to attract the talent required by those industries and provide the tax revenues New York so desperately needs.  This technology industry will be a major force in the revitalization of New York’s economy.  The current approach of disproportionately cutting SUNY will only ensure that the State will continue to lose its workforce and not be able to attract the technology industries of the future.  Both an educated workforce and industry are essential to a healthy economy.  Budget cuts to SUNY hurt everyone.  They must stop.

BUDGET NEWS
The Office of Finance and Administration

Since the enactment of the budget in April, campuses have implemented their budget balancing plans; actions include leaving some positions vacant and other delays in hiring, reduced equipment purchases and limitations on travel, and in certain cases, the use of campus balances (or “Campus Obligated Funds”) to mitigate painful short term actions.

The fiscal challenges facing New York State continue to be quite serious. Although the national economy is beginning to show signs of recovery, the recovery in New York has traditionally lagged the national improvement, and this recession appears to be following the same pattern. In recent years, twenty percent of New York’s revenue has come from Wall Street; the substantial downturn in the financial services sector has had a tremendous impact on New York’s revenue generating capability. The out-year projections for New York’s budget include a $3B deficit for the remainder of 2009-10, a $5B deficit for 2010-11, and a $13B (or greater) deficit for 2011-12 as the federal stimulus funds expire. 

To begin mitigating the current year deficit, on October 6 Governor Paterson announced $500M in cuts in general fund support. These reductions will be applied administratively, and do not need the approval of the Legislature. For most agencies, this represents 11% of non-personal service spending. For SUNY, this is 6.7% of the state support, or 3.6% of the core budget (state support plus tuition.) CUNY was also assessed a $53M reduction; because CUNY is funded through the “Aid to Localities” portion of the budget, the cut would have to be approved by the Legislature  

On October 15th, Governor Paterson announced a Deficit Reduction Plan (DRP), a two-year plan to reduce spending by $5B. For the current year, a $1.3B reduction to local assistance funding has been proposed; these cuts need to be acted upon by the Legislature. The plan includes a $24 million reduction to the community colleges; the reduction in base aid is approximately 5%, with larger cuts to the categorical aids such as child care, high needs and support for “small enrollment” colleges. 

The DRP has an impact on TAP, with a recommended $26.2 million reduction, implemented as a $120 across-the-board reduction in TAP awards for the spring 2010 semester and $120 per year thereafter.  SUNY hospitals would be impacted by approximately $7.6M through March 31, 2010 due to proposed reductions in Medicaid; the impact through March 31, 2011 grows to at least $15.1M. Mid-year reductions for K-12 education are proposed as well.

Revenue actions in the DRP include tax penalty forgiveness, more aggressive Medicaid Fraud targets, excess revenues from Battery Park City Authority and Dormitory Authority, and a VLT franchise payment. There are no new taxes included in the plan.

Structural reforms proposed by the Governor include a Tier V pension program, projected to save $50B over the next thirty years, and a spending cap on state operating funds, which includes all state-appropriated funding such as IFRs, residence halls and hospitals. A spending cap doesn’t recognize the unique nature of SUNY revenue generation; these revenues fund separate activities that are important to the mission of the University yet are not funded through state tax dollar support. 

The Governor has called the Legislature to a special session on November 10th, 2009 to deal with the growing the budget deficit.

Budget Task Force

Chancellor Zimpher has formed a Budget Task Force with representatives from both the state-operated colleges and the community colleges. The group includes presidents, business officers/CFOs, provosts, and a vice-president for research. The task force has a three-fold charge: to advise on current mid-year cuts, including possibilities for mitigating the $90M reduction, a methodology to distribute the reduction, and campus implementation plans; to develop a framework for the 2010-11 budget request; and ultimately to link the University’s strategic plan (to be released by April 2010) to a budget recommendation that will serve SUNY and the State of New York over the next five years. It is anticipated that recommendation for distribution of the reductions and discussion of the 2010-11 budget request will be taken up at November 17th board meeting. The Governor will release his Executive Budget Recommendation by January 19, 2010.

The Comptroller’s Report on Non-Resident Tuition

Comptroller Thomas P. DiNapoli released a report in late September regarding out-of-state tuition at SUNY. The basic premise is that out-of-state tuition is low, and more revenue could be generated if the rates were increased. The University is working with the Rockefeller Institute of Government, which will issue a study of this important issue.

Office Organization

After serving for 15 months as the Interim Vice Chancellor for Finance and Administration, Jim Van Voorst returned to the Binghamton University campus in July. Phil Wood, General Manager of the Construction Fund and Vice Chancellor for Capital Facilities, has agreed to bridge the gap between Mr. Van Voorst’s departure and the arrival of permanent leadership. At the October 20th meeting of the Board of Trustees Executive Committee, Monica Rimai, formerly the Senior Vice President for Administration and Finance at the University of Cincinnati, was appointed Senior Vice Chancellor and Chief Operating Officer, with a start date of November 1, 2009 or as soon as practicable. In addition, Curtis Lloyd, Associate Vice Chancellor for Finance and Administration, has returned to the office from his service as Chief of Staff to the Chancellor.

Moving Forward

It is very important to Chancellor Zimpher, and indeed, to the entire University community, that we lay a long-term foundation for success by strengthening existing relationships and building new ones. She has directed staff to work closely with key stakeholders, including CUNY, the Division of the Budget, the unions and other constituencies as we build and present the case on how important higher education is to New York State’s economic vitality and quality of life.

Resources

More information on the Governor’s deficit reduction proposals can be found at:

Initial Agency Spending Reductions:

http://www.budget.state.ny.us/pubs/press/2009/press_release09_agencySpendingReductions.html
Governor's Deficit Reduction Plan:

Governor's Press Release - http://www.budget.state.ny.us/pubs/press/2009/press_release09_deficitReductionPlan101509.html 

DOB PowerPoint - http://www.budget.state.ny.us/budgetFP/0910deficitReductionPlan/DRP_presentation.pdf 

Local Assistance Reductions by agency - http://www.budget.state.ny.us/budgetFP/0910deficitReductionPlan/Oct09DRP_LocalAssistanceReductions.pdf
The comptroller’s report on non-resident tuition can be found at:

http://www.osc.state.ny.us/reports/economic/outofstatetuition.pdf
BREAKING NEWS

Budget update 

[Editors’ note:  After the “Budget News” article was submitted to the Bulletin, the Board of Trustees approved a budget for the 2010-2011 year at its November 17, 2009 meeting.  The highlights of this budget are provided below. Following this budget update is a resolution approved by the Board of Trustees at the same meeting on “student mobility.”]

State Support

For baccalaureate and doctoral granting campuses, the request addresses SUNY’s obligation to meet base-level needs, including negotiated collective bargaining agreements and inflation.

 

For the 30 community colleges, the request calls for full funding of enrollment as well as a modest $50 per student increase to enable those campuses to cope with inflationary pressures.

 

For SUNY hospitals, the request calls for an increase in the state subsidy to fund collectively bargained salaries and employee benefits and the extraordinary costs increases in the employer share of the NY Common Retirement fund.

 

The 2010-11 budget request also follows the rational tuition policy adopted by the Board in 2008. The rational tuition policy calls for SUNY to increase all tuition levels by an amount equal to the Higher Education Price Index, which is two percent for the 2009-10 fiscal year for public colleges and universities.

Under the plan, a resident undergraduate would pay $5,070 per year in tuition in the fall of 2010, with SUNY campuses retaining 100 percent of the revenue generated by the increase.

At that level, tuition would exceed the $5,000 limit for the state’s Tuition Assistance Program (TAP).   To protect the financially neediest students, SUNY will self-fund the overage at a cost of $5 million.  

When the $100 annual increase is taken into account, SUNY 2010 in-state undergraduate tuition and fees would still be below the 2009 national average, based on a recent report from the College Board.

Financial and Administrative Flexibility

SUNY seeks additional financial and administrative statutory flexibility to form a stronger strategic partnership for the economic resurgence of the State of New York.  A differential tuition policy and management and operational reforms, outlined below, will enable SUNY to generate significant additional revenue apart from state support and create new efficiencies resulting in savings to be directed to the research, teaching and public service missions of the campuses. 

The SUNY Board of Trustees will report annually on the progress and effectiveness of these reforms and will provide notification of impending tuition rates to the governor and state Legislature.

A differential tuition policy for all SUNY four-year campuses will:

· Allow the SUNY Board of Trustees to implement differential tuition rates at the doctoral-granting institutions upon the recommendation of the presidents,
· Permit different tuition rates to be authorized for annual or multi-year tuition by program and, within each program, by class year, and differing rates of tuition based upon full-time, part-time, in-state and out-of-state status, need or income, and
· Provide a pathway for differential tuition at SUNY comprehensive and technology colleges.
Management / Operational Reform for all SUNY campuses will:

· Eliminate pre-audit of expenses by the State Comptroller and Attorney General,

· Allow for leasing or other arrangements of SUNY campus property without state Comptroller or Attorney General approvals, with the exception of the sale of such property,

· Provide campuses with access market capital through DASNY, and

· Authorizes campuses to engage in public – private partnerships.
Board of Trustees adopts resolution on student mobility 
Whereas in continued recognition of its statutory mission to provide educational services of the highest quality with the broadest possible access and to promote articulation between its state-operated institutions and its community colleges (Chapter 552, Laws of 1985), this Board finds it desirable to reaffirm and strengthen its policy governing student mobility throughout the University System; and

Whereas in December 2007 a SUNY Joint Committee on Transfer and Articulation was established by the Faculty Council of Community Colleges, the University Faculty Senate and the University Provost to study the transfer of students within the University, and on July 30, 2008 adopted a resolution and principles to strengthen transfer within SUNY, which principles were endorsed  by the Faculty Council of Community Colleges (Resolution AA1-2008-09; October 18, 2008), by the University Faculty Senate (Resolution 150-03-1; October 18, 2008), and by the SUNY Student Assembly (Resolution 0809F-5; October 18, 2008) [copies on file in the Office of the Secretary of the University]; and

Whereas in October 2009 the SUNY Joint Committee on Transfer and Articulation unanimously approved additional principles to expand the concept of transfer and student mobility within the State University of New York; now, therefore, be it

Resolved that the principles governing transfer within the State University of New York established most recently in Trustees’ Resolution 90-196, adopted September 27, 1990 be, and hereby are, reaffirmed as follows:
1. New York State residents who are graduates of a State University two-year college, including community colleges operating within the program of the University, and who possess an Associate in Arts (A.A.) or an Associate in Science (A.S.) degree, shall be guaranteed an opportunity to continue their education on a full-time basis at a baccalaureate campus of the University; and
2. Graduates of two-year colleges within SUNY with an A.A. or an A.S.,      when accepted in parallel programs at baccalaureate campuses of the University, shall be accorded full junior status and be given the opportunity to complete the requirements for a bachelor’s degree within four additional semesters of full-time work; and
3. Graduates of two-year colleges within SUNY, when accepted with junior status within parallel programs at baccalaureate campuses of the University, shall be granted full credit for general education courses taken and not be required to repeat successfully completed courses with similar curricular content; and
4. Only those admissions requirements to institutions or to particular programs applicable to continuing and returning students shall be applied to SUNY A.A. and A.S. transfer students; and
5. These transfer students shall be accorded, as far as possible, opportunities in areas such as housing, advisement and registration comparable to those of returning and continuing students; and
6. Baccalaureate campuses of SUNY in their enrollment planning shall give priority to A.A. and A.S. graduates of the State University and City University of New York over other transfers; and
7. Academic decisions on admissions for such transfer students shall be based solely on their previous collegiate record; and
8. Baccalaureate campuses in making these admissions’ decisions shall pay particular attention to applications from A.A. and A.S. transfer students from their region who cannot relocate to another part of the State; and, be it further

Resolved that this Board endorses the following additional principles approved by the SUNY Joint Committee on Transfer and Articulation:

1.   Students transferring within the State University of New York will be treated by their receiving institution in the same way as native students of that institution for all academic purposes. 
 2.
Students transferring without a SUNY A.A. or an A.S. degree will receive full credit for general education courses successfully completed (i.e., for which credit was awarded at the prior institution) as well as for all other first- and second-year courses generally offered at SUNY four-year institutions, and will not be required to repeat successfully completed courses with similar curricular content. They will also receive credit toward the major for all successfully completed first- and second-year courses with similar curricular content offered at that SUNY four-year institution.
3.  Students transferring with a SUNY A.A. or an A.S. degree will have junior status when accepted into a parallel program at a SUNY four-year institution. These students will receive full credit for general education courses successfully completed (i.e., for which credit was awarded at the prior institution) as well as for all other first- and second-year courses generally offered at SUNY four-year institutions, and will not be required to repeat successfully completed courses with similar curricular content. They will also receive credit toward the major for all successfully completed first- and second-year courses with similar curricular content offered at that four-year institution.
4.  Students transferring from one SUNY two-year institution to another will receive full credit for general education courses successfully completed (i.e., for which credit was awarded at the prior institution) as well as for all other first- and second-year courses generally offered at SUNY institutions, and will not be required to repeat successfully completed courses with similar curricular content. 
5.
Students transferring among SUNY four-year institutions will receive full credit for general education courses successfully completed (i.e., for which credit was awarded at the prior institution) as well as for all other first- and second-year courses that are generally offered at SUNY four-year institutions. Students will not be required to repeat successfully completed courses with similar curricular content. They will also receive credit toward the major for all successfully completed first- and second-year courses with similar curricular content offered at the destination four-year institution.
6.   Students transferring among SUNY four-year institutions may also transfer 300/400-level courses among institutions, subject to a transcript evaluation by the departmental or college faculty in the major program in which the student enrolls. The extent to which such courses fulfill requirements toward the major and the degree will be subject to established major requirements and campus residency requirements.
7.  Students transferring from a SUNY four-year institution to a two-year institution will receive full credit for general education courses successfully completed (i.e., for which credit was awarded at the prior institution) as well as for all other first- and second- year courses that are generally offered at SUNY institutions, and will not be required to repeat successfully completed courses with similar curricular content.
8.
Students transferring into any SUNY institution will receive a transcript evaluation as close to the time of admission as possible, but no later than payment of their enrollment deposit or upon request. The transcript evaluation will detail how their prior courses will be accepted in transfer and credited toward the selected major. At the time of the evaluation of credits, and in the event that credits are not considered transferable, students will be notified of their right to appeal such credit evaluation through a process that is transparent and easily accessible. The Provost of the State University of New York will make the final decision in the appeal process. Unless conclusive evidence demonstrates otherwise, first- and second-year undergraduate courses successfully completed at one SUNY institution will transfer with full credit to other SUNY institutions.  

9. Any SUNY institution may appeal another SUNY institution’s refusal to award credit for one or more of its courses. The appeal will be reviewed by a faculty-led committee. The committee will make a recommendation to the Provost of the State University, who will make the final decision in the appeal process. Final decisions that support acceptance of credits for courses successfully completed will result in such courses being added to the SUNY-wide database of equivalent courses; and, be it further

Resolved that the Chancellor, or designee, be and hereby is, authorized to amend the “Guidelines for the State University of New York Transfer Policy,” approved in Trustees’ Resolution 90-196, dated September 27, 1990, to incorporate the additional principles of the SUNY Joint Committee on Transfer and Articulation and to implement, beginning with fall 2010, the reaffirmed and strengthened policy on student mobility within the University, including provisions for a student and institutional transfer appeal process. 

Background

The Board of Trustees has a long-standing commitment to facilitating student transfer between two- and four-year institutions, having approved several policies over the years to expand access and service to New York A.A. and A.S. degree graduates. In light of emerging interest in aligning P-12 with higher education and increased access to higher education, in late 2007 a special joint committee was appointed; this faculty-lead committee with representatives from community and four-year colleges was charged with exploring and recommending ways to facilitate student transfer within the University system. The Joint Committee on Transfer and Articulation studied research data and trends on student transfer with and without degrees to and from all University sectors; the Joint Committee consulted the University governance bodies and System leadership regularly since December 2007.

In October 2009, the Joint Committee approved a set of principles which, if endorsed, will expand the concept of transfer and student mobility within the University. The key features include: 1) transfer of credit for general education and first- and second-year courses in the major for students with or without an A.A. or A.S.; 2) transfer of upper-level course credit in the major subject to evaluation; 3) institution of an intra-University student transfer credit appeal process; and 4) institution of an State University inter-institutional transfer credit appeal process.


The change in policy to facilitate student mobility within the University is consistent with the State University’s statutory mission as well as with the June 2008 Final Report of the New York State Commission on Higher Education which recommended strengthening access and alignment between P-12 and higher education and strengthening student transfer among the campuses of CUNY and SUNY systems. Following approval of the policy by the Board of Trustees, implementation guidelines will be developed by the Office of the Provost of the University in consultation with the Joint Committee and promulgated to campuses for implementation in fall 2010. 

[image: image1.wmf]
New senior appointments to System Administration

Dr. David K. Lavallee has been appointed Interim Provost.  Dr. Lavallee had been provost and vice president for Academic Affairs at the State University of New York at New Paltz for the past 10 years.  Dr. Lavellee received his Ph.D. in chemistry from the University of Chicago and specializes in bio-organic chemistry.  He has published more than 60 peer-reviewed articles and two books, and also holds two patents.  He has been awarded more than $5 million in research and training grants from a number of foundations and agencies.   He served as a research collaborator or consultant at several national laboratories, including Argonne in Chicago, IL, Brookhaven in Upton, NY, and Los Alamos in Los Alamos, NM.  Dr. Lavallee will be directly responsible across SUNY for program review and assessment, student mobility (articulation and transfer), academic planning and analysis, diversity and educational opportunity programs, veterans programs, and faculty development and award activities.  He will serve as the liaison to the Board of Trustees Academic Affairs Committee. 

Dr. Mitch Leventhal has been appointed vice chancellor for global affairs, and will be responsible for developing and coordinating the University’s system-wide global academic strategy and operations, as well as representing SUNY’s global interests at a center to be developed in Manhattan.  Previously, he served as vice provost for international affairs at the University of Cincinnati.  Dr. Leventhal received his Ph.D. in International Political Economy of Education from the University of Chicago.  He was the founder and CEO of a number of corporations, a professor of Management Systems at The George Washington University, and is currently Chairman and President of the American International Recruitment Council (AIRC) and sits on many other commissions and boards.

Ms. Monica Rimai has been appointed Senior Vice Chancellor and Chief Operating Officer of the State University of New York.  Prior to this appointment, Ms. Rimai served as Interim President of the University of Cincinnati and also its Senior Vice President for Administration and Finance.  Before that, she was Interim Vice Chancellor for Administrative Affairs and Chief Legal Counsel at the University of Wisconsin-Milwaukee.  Ms. Rimai received her BA Degree in History and a JD from the University of Michigan.  Her administrative responsibilities will include oversight of the offices of Business Affairs; Human Resources and Labor Relations; Information Technology; Enrollment and Tuition Management;, including the University Auditor, Controller, Compliance Officer, and University Police; Legal Affairs; Capital Facilities, including ongoing coordination with the State University Construction Fund;  as well as those involving strategic planning, assessment and institutional research.

Ms. Johanna Duncan-Poitier has been appointed as the Chancellor’s Deputy for the Educational Pipeline of the State University of New York.  She was the Senior Deputy Commissioner of Education P-16 for the New York State Education Department, overseeing the educational quality and accountability for 700 school districts, 270 colleges and universities, and 434 proprietary schools.  Ms. Duncan-Poitier received her Master’s degree in Public Administration at the Bernard Baruch College of the City University of New York.  She will serve as the University’s representative with P-12 education leaders and professionals with a state, national, and international scope.  She will also serve as SUNY’s liaison with representatives of other higher education sectors.

SPOTLIGHT 
[In this new section, we highlight an innovative inter-campus research program and a campus that is involved in some interesting programs that bear upon a national issue (health care) to inform the SUNY family of the range and quality of activities that exist with the University.  In addition, we throw the spotlight on the recent activities of one of the University Faculty Senate’s committees to provide some insight into the activities conducted by the Senate on behalf of the faculty and staff of SUNY.]


SUNY REACH


Upstate Medical University
Dan Hurley

 Assistant Vice President for Government and Community Relations at Upstate Medical University

Forward thinking

Life saving

Job creator

Relevant

Aligned with the needs of its community

Economic driver

Employer of choice 

A beacon of hope for a region 

The State University of New York Upstate Medical University in Syracuse is all of these.

While Central New York’s traditional employers give way to the global marketplace, Upstate finds itself on the trajectory of growth and innovation that is transforming its facilities, re-energizing its faculty and staff and bringing its classroom into the 17 counties it serves from the St. Lawrence Valley to Northeast Pennsylvania.

Unsettling economic times not withstanding, Upstate is entering its Golden Age of health care delivery, biomedical research and professional education.   And the 1.8 million New York citizens who live in the 17 counties of Central New York will be better because of it. 

This is a story of smart and strategic growth – of jobs, students, faculty, programs, facilities and sites to carry its classroom into the region and beyond

Educating the new Generation of Health Care 

Upstate has always been primarily a place where the new generation of health care providers is trained.   More than ever, this has a distinctive local flavor to it…

With the popular and well known Agricultural Cooperative Extension model in mind, the Upstate leadership is working towards the formation of a Regional Medical Extension with branch campuses in the Fort Drum/Watertown Region and the Mohawk Valley joining our successful Binghamton Clinical Campus.  

The growing presence of Fort Drum, with its burgeoning deployments, is placing untold stresses on warriors’ families and the Regional Health Care system. 

The establishment of this model will allow Upstate’s rural regions and shrinking cities to “grow their own.”  Over the last three years, the percentage of New York residents entering the College of Medicine has jumped from 50 percent to 83 percent.   And about 20 percent of those students come from rural counties.
Simply put, students from the region are much more likely to stay in the region to practice.   Upstate’s investments in its Rural Medical Scholars program will help those communities keep their own health care professionals. 

Upstate has started three programs this year that will bring us even more in alignment with the needs of our community.   A Masters in Public Health with Syracuse University’s Maxwell School, a Psychiatric Mental Health Nurse Practitioner program and a Masters of Science Physician Assistant. 

Our Clinical Mandate

Upstate’s University Hospital serves as the hub for many advanced services across the region.  University Hospital is the region’s Level One Trauma Center with more than 60 one-of-a-kind clinics.   The 17 counties are well served with these services that include the Joslin Center for Diabetes, a Pediatric Cancer Care, and facilities to deal with complicated neurological and surgical cases and the transplantation. 

What is not as well known is Upstate’s backstop role in the region.  For example, its psychiatry department provides telehealth services to 39 counties, its Poison Control and Burn Care is the front line for 34 counties, and the Occupational Health Clinic lists 26 counties as primary. 
Physical Changes

The Upstate agenda calls for a revitalization of the campus’s physical plant.  The crown jewel of this aggressive initiative as been the recent opening of the University Hospital East Tower and the Golisano Children’s Hospital. 

Upstate’s child care center has been relocated to the former Benjamin Rush site on South Salina Street.  The renamed Sarah Logeun Center celebrates Upstate’s first African American female graduate and will soon house additional Upstate offices. 

Another $320 million in capital improvements will commence before long, and campus planners are hard at work developing the bundle of projects that will launch after that.

A once in a generation expansion of the laboratory space in the Institute for Human Performance will help support an aggressive research master plan for the campus. 

The Central New York Biotechnology Center with SUNY ESF will be the keystone of a long awaited revitalization of the Kennedy Square site – an atrophied former public housing project.   A proposed public-private partnership will transform the balance of the Kennedy Square site through a multipurpose blend of housing, transportation, education and research facilities.

Upstate’s clinical offerings will be enhanced by the construction of a Comprehensive Cancer Center and a Center devoted to the diagnosis and treatment of cardiovascular disease.  An ambulatory care teaching center is planned that will marry the science and art of medicine with the today’s favored health care delivery setting. 

And there is Phase I funding for exciting plans to return the former New York State Inebriate Asylum -- affectionately known as the Binghamton Castle -- to active use as a base for our activities in the Southern Tier.   

Research  

Hundreds of research projects are underway on the Upstate campus, bringing more than $30 million into the local economy.   A new strategic plan for research is coalescing primarily around core facilities and scientists in four areas:

· disorders of the nervous system

· diabetes and metabolic disorders and cardiovascular disease, cancer and 

· cancer

· infectious diseases.  

Upstate’s innovative SCID (severe combined immunodeficiency) Mouse facility was well positioned to take advantage of New York State Stem Cell initiative after receiving an impressive $9 million in funding in the last year. The ability to manipulate the immune system of mice to mimic a human response is quite valuable in fast tracking the testing of new medications and vaccines.
Upstate is well poised to emerge stronger and more successful in the years to come. 

And they will not be alone.  Upstate has been playing the convener role with the other academic health centers in the SUNY system.   Together they are driving the policy and funding discussion for the biomedical sciences in SUNY.  The Upstate led coalition which also includes Downstate, Buffalo and Stony Brook has already advanced its innovative SUNY REACH proposal to the Chancellor Nancy Zimpher and the Board of Trustees.

Investing in People

Upstate’s inherent strength and its promise it tied to its people.   The 7,000 employees make Upstate region’s largest employer.  Now it wants to be the best employer. 

Three years ago Upstate President David Smith launched “Engaging Excellence,” an initiative to challenge and encourage SUNY Upstate students, employees, and faculty to create the best setting possible in which to learn, work, and serve.

The centerpiece of Engaging Excellence is the creation of employee/student driven recommendations to integrate into a 10-year strategic plan, which will become Upstate's common purpose and shared direction. From the start, the development of this plan has had a clear-cut direction: build on what works and fix what does not.  

Groups were formed to address the clinical enterprise, human resources, students, faculty, research and technology and hundreds of suggestions poured in, were vetted and are being implemented across the University.  
A smoke-free facility

Upstate continues to be a state and national leader in smoke-free activities.  A smoke-free policy for all campus buildings and grounds was established in 2005.  This summer, the campus led a coalition of area hospitals to successfully propose legislation for Onondaga County that restricts smoking within 100 feet of the property lines of those hospitals.  This will eliminate all smoking on sidewalks on both sides of adjoining streets.  This “fresh air cushion” has been well received by clear air advocates and the vast majority of Upstate faculty, staff, students, patients, and visitors.
Return on investment

It would be difficult to find a return on investment greater than Upstate Medical University. Of its almost one billion dollar budget, just 12 percent comes in the form of direct state support.   Taken separately, only 8 percent of University Hospital’s budget comes from the State.   This summer, while employment loses were being reported across the region, Upstate was adding 300 jobs providing additional support for 300 families.

Branding Campaign provides launching pad

This Fall the campus unveiled a new branding campaign that celebrates the “Upstate” name and underscored that it is more than a hospital and some loosely connected programs.   The campaign dissolves the boundaries between its educational, clinical and research enterprises and becomes UPSTATE University Health System.

The goal is simple, but powerful – To present one cohesive entity with outstanding, individual components, a noble mission, and a common vision—to become the nation's leading regionalized academic medical center.

The campaign tagline “Knowing Changes Everything” celebrates the intellectual rigor of its academic medical center as well as the empowerment that follows knowledge—for patients and the public, as well as UPSTATE practitioners, students, faculty, researchers and employees.

.  
The undergraduate academic programs and policies committee
D. Kane Gillespie, chair

Stony Brook University
Whereas campuses have multiple conduits through which faculty and professional staff can interact with senior campus officials to discuss issues effecting undergraduate education, only a few conduits exist between four year campuses and SUNY Administration. The Undergraduate Academic Programs and Policies Committee of the State University of New York University Faculty Senate provides one important conduit. 
The Undergrad Committee is comprised of 13 members selected broadly from the four year campuses plus one liaison from the Faculty Council of Community Colleges and two liaisons from SUNY System Administration.  Each member serves a one year term and can be reappointed for up to three consecutive years.  Liaisons are appointed by their respective organizations.  The Committee is charged as follows: 
The Committee shall provide advice and guidance to the Faculty Senate on matters relating to undergraduate programs and policies throughout the University. To these ends, the Committee may review such areas as existing and proposed curricula, standards for academic degrees, undergraduate academic assessment, teaching techniques and evaluation, special undergraduate programs, articulation among units of State University of New York and the various aspects of international education and development. 

Several present and past projects align with this charge.  Many of the efforts have had significant impact on undergraduate education throughout SUNY.  
During the 2009-10 academic year, the Undergraduate Committee will focus its energies to prepare for “SUNY Undergraduates Shaping New York’s Future: A Showcase of Scholarly Posters at the Capitol.”  The event is scheduled for February 2, 2010 in the Legislative Office Building in Albany – a venue that receives high foot traffic during the peak legislative season.

This celebration is designed to bring together some of SUNY’s most talented undergraduate scholars with SUNY Administration officials and members of our New York State Legislative delegation and their office staff.  The midday poster session will allow SUNY undergraduates the opportunity to present their research and creative academic projects to a large audience at Albany’s Legislative Office Building.  We hope to create a truly memorable experience for our student presenters and our audience.  Although many SUNY campuses hold their own undergraduate research and creative activity poster presentations, this will be the first to have been held at the SUNY system level. 
To participate, each SUNY two-year and four-year campus is asked to select up to three undergraduate research or creative endeavor posters that represent a sampling of the breadth of academic work offered at its campus and/or an academic or research specialty that highlights the individual campus.  Provosts of all 64 campuses will have received invitations in early November 2009 to attend the event.  So far, we have only gleaned vigorous enthusiasm for the project.
Campus based assessment has been a recurring project of the committee, as is expressly designated in the Committee charge.  During the 2009-10 academic year, the Undergraduate Committee will review and revise the Guide for the Evaluation of Undergraduate Academic Programs.  This widely-used booklet was written in 1983, reissued in 1990, and revised by the Undergrad Committee in 1999-2001. The revised version was adopted by the Senate in October, 2001, at which time the authors committed to a review in 2007.  A belated update is therefore justified during the 2009-10 year.  The committee will reframe the Guide within the context of the current SUNY Assessment requirements, which have recently been revised to allow increased flexibility for campuses.  Such an update will strengthen campus efforts vis-à-vis SUNY mandated assessment as well as to bolster campus relations with accrediting agencies.  
To complete the revision of the Guide, the Committee will rely on the guidance of one of its liaisons to SUNY, Dr. Nancy Willie-Schiff, Assistant Provost for Undergraduate Education and Assessment.
The primary focus of energies during the 2007-08 and 2008-09 academic years was the review and revision of the contact /credit hour policy.  In April 2009, the Committee concluded a policy review of MP Vol. 76 No. 8, also known as the Dearing Memo on the contact /credit hour relationship or SUNY Academic Affairs Policy Document 1305.  This policy sits at the foundation of the higher education business model, offering definitions that drive the a broad range of university “standards” such as the traditional length of classtime, the length of the semester, what constitutes full time and part time status, and the calculations of instructional workload.  It defines the basis unit of measurement by which students are awarded academic credit and which, by extension, is the measurement by which students earn degrees.
The committee found the 1976 policy valid but in need of updating, particularly to align with new instructional delivery models such as world wide web-based instruction and experiential learning.  In addition, the revised SUNY policy directly cites New York State Education Department (NYSED) policy to streamline efforts between SUNY and NYSED.  The committee has prepared recommended revisions and will promote a draft to the next stage of the policy review process in November 2009.  The University Faculty Senate adopted a Resolution in April 2008 that supports collaboration between the Committee and appropriate offices at SUNY as designated by the Chancellor to finalize the policy.  The ideal team for the final phase of this policy review would include principals from the Academic Affairs, Institutional Research (IR) and Finance, along with faculty senate representatives.
It should be noted that over the course of the two years that have been devoted so far to the policy revision process, the Committee has worked with SUNY administration to ensure that the future/final version is also one that is supported by the SUNY administration as well as the University Faculty Senate.  In addition to the invaluable guidance from the committee’s SUNY Liaison, Assistant Provost Kathryn Van Arnam, the Committee consulted Assistant Provost Gary Blose from System Institutional Research, SUNY Budget Director Wendy Gilman, and Byron Connell from the NYS Education Department. 
International Education has been a topic of interest at many levels of SUNY in recent years, and the committee sought opportunities to learn more about this topic during the 2008-09.  The Committee invited two guests to present at meetings: Gary Blose, Assistant Provost for Institutional Research to present data analyses on international education and John Ryder, Director, Office of International Programs at SUNY.  The Committee plans to invite additional guests during 2009-10 to speak on topic of International Education during 2009-10, with the objective of selecting a project that would benefit SUNY students. 
In 2007, The Committee made a significant contribution to SUNY campuses through publication and wide distribution of Internships: A Guide for Planning, Implementation, and Assessment.  This document will be especially useful to faculty and administrator campuses wishing to implement Internship programs or Experiential Learning programs.  Three years in the making, it is best described by quoting from the Internship Guide itself:

Many degree programs include internships as electives or as required courses. The purpose of this Guide is to identify the major factors that might be considered for successful design, implementation, supervision and assessment of internships. 

For the student, internships offer the potential for valuable learning opportunities outside the standard classroom setting. The internship can also serve as a bridge between the traditional academic setting and the professional world to which the student aspires. Internships offer the opportunity for the beginning of lifelong learning for students; therefore, attention to a student’s life after graduation should be considered in the course design. 

For the academic institution, internships offer a rich array of opportunities for faculty development, positive town/gown relationships, and interaction with professional communities throughout the country and the world. Internship supervision may serve as a particularly fruitful means of faculty development, giving faculty face-to-face contact and exchange with the professional world most closely related to a faculty member’s academic expertise. 

For the organization that serves as the setting for the internship experience, internships offer an opportunity to contribute directly to the educational and developmental growth of participating students. The internship can also foster a useful relationship between the sponsoring organization and the academic institution in which both parties benefit through shared knowledge, resources and goals.

In 2006, the Committee devoted much of its attention to plagiarism and academic integrity by hosting a symposium on the topic.  The symposium had three parts, respectively exploring the legal guidelines surrounding plagiarism and academic integrity; hosting active sessions in which participants developed strategies to utilize campus policies and resources to battle plagiarism and academic dishonesty; and soliciting papers and posters on the topic.  The symposium was well received.
Members of the 2009-10 Undergraduate Academic Programs and Policies Committee
D. Kane Gillespie – Stony Brook University (chair)

Anne Bongiorno - Plattsburgh State College 

Henry Durand - University at Buffalo 

Marwan El Nasser - SUNY Fredonia 

Joy Hendrick - SUNY Cortland

Joe Hildreth - SUNY Potsdam

Sunil Labroo - SUNY Oneonta

Art Lundahl - Suffolk Community College (FCCC Liaison)

Jim Nichols - SUNY Oswego

Howard Reid - Buffalo State College 

Rose Rudnitski - SUNY New Paltz 

Daniel Smith - University at Albany

Timothy Tryjankowski - University at Buffalo

William White, Buffalo State College  

Kathryn Van Arnam - System Administration Liaison 

Nancy Willie-Schiff - System Administration Liaison 

SPEAK OUT

[This section provides a mechanism for communication among faculty, professional staff, and administrators.  In includes ideas and comments on issues that are of system-wide relevance or interest.  The views and comments expressed in this section are not necessarily those of the editors, the Executive Committee, or of the University Faculty Senate.  Submissions and comments regarding articles in this section should be addressed to the editors and should not exceed 1,500 words.]


Students and the responsibilities of adulthood



Ken O’Brien, Brockport

My summer of transition from full-time faculty member at the College at Brockport to President of the University Faculty Senate began with “College 101,” an old assignment.  It is a series of five one-hour sessions I spend with each of the incoming freshman orientation groups, designed to help acclimate them to the demands of the college classes they will be in when they return in the fall.  This is the sole “academic” piece on their one day orientation schedule.  

During the first session, just as I was beginning my discussion of responsibility, their responsibility for their education, a question occurred to me as I looked out at the glassy-eyed assembly.  “How many of you,” I asked, “are really looking forward to adulthood?  How manyH want to become adults?”  

Why I decided to ask that question remains a mystery, and their answer, 3 hands raised out of more than a hundred and sixty, surprised me.  But I wanted to know if this group was in some way unrepresentative, so I proceeded to ask each succeeding group the same questions.  Out of more than 790 freshmen wannabes, only 12 were willing to admit that they looked forward to adulthood.

I understand that American culture promises both instant gratification and seemingly eternal adolescence, but these answers, I thought, were nuts.  Why were these students so very different from me and the guys (the last public, non-military men’s college) at Rutgers so many years ago.  Yet, the more I thought about it, the more I became convinced that their reluctance to want to “grow up” was simply a rational response to their life circumstances.  

What had changed?

In our house, my Dad (or sometimes Mom) ruled the tv, determining what would be seen by the family, and seen meant no channel flicker with which to surf when the commercials came on.  

Well if “Queen for a Day” was unbearable, could I seek refuge in my room and the emerging teen dominated radio waves?  Nope, not with my little brother, with whom I shared that 12 x 11 space, playing during the day and then going to sleep at 7.  Babyhood hath its privileges!

Ok, how about grabbing my car keys and heading for a friend’s place?  Not so fast; I had no keys because I had no wheels, well, none other than those big, fat tires on my aging Schwinn.  Besides, I couldn’t go out on weeknights, Dad’s orders.  Uh, call a friend?  Nope.  House rules: no calls by non-adults over five minutes. 

And, on and on it went with almost every aspect of our lives, even sex, if truth be told.  To me and most of the other sons and daughters of the “Greatest Generation,” adulthood meant independence and freedom, the opportunity of making our own choices, living our own lives, even determining what electronic media (however crude) we would be hearing or watching.  It meant the ability to take a job, make a little money, blow it on something special (like Twinkies or a monthly trip into New York, where 18 year olds could drink legally) without accounting to our parents, who did not always “know best,” for each penny that didn’t make it into our college funds.

And one of the quickest pathways to adulthood, we were told, was college.  Out of the house, out from under, on our own.  Accepting responsibility for our actions (now don’t take this too far) was simply the price we had to pay for that long-sought freedom, and we paid it willingly.  Being “adult” was our goal, because to be otherwise meant an extended childhood, with accompanying parental controls.

Today’s world, of course, is quite different for college-bound young men and women.  Youth, even poor youth, have their cell phones (with seemingly unlimited minutes), their own bedrooms (new homes growing from 1,000 sq. ft on average to 2,600 while family size has diminished), and media (tvs and mp3 players) enough so they can isolate themselves from all other sentient beings at will.  I was with family recently and my 17 year-old nephew was proudly showing me his three portable music players, each a somewhat different technology that he adapted to different settings.

With so much control over their own environment (for that is exactly the power of these devices), why in the world would they want the responsibilities of adulthood, the grind of work, the work of relationships, or the responsibilities of parenting?  

And that is the point.  For contemporary traditionally-aged students, the responsibilities of adulthood (and that often includes classroom responsibilities) are conceived as burdens that limit their range of freedom, inhibit their current (and to them appropriate) ability to determine with whom and when they will be using their time.  

In the end, this is not meant as screed, or jeremiad (which has a long, long history in American culture), bemoaning the manifold weaknesses of the next generation.  If these musings have any value it is to recognize what we face daily in our classrooms: bright, often very bright, intellectually capable young women and men who have not the foggiest idea of what life, even collegiate life, has in store for them.

Yet, they must (and can) be engaged, but only if we are direct and purposeful; for they know on some level that adolescence is not an eternal state, that it, like college for many of them, is in fact a transitory condition that will soon pass.  So, as we face those increasingly sophisticated in so many ways young students, we need to remember that they are different, at least initially, in the way they are approach our classes.  That means, we too, must adapt, must be willing to think carefully about what we ask of them and most importantly, be prepared to explain those demands with clarity.  

In the end, no matter how different their external world may be, and it is, there is one commonality they share with those of us who entered college halls decades ago: they still want to learn, sometimes for its own sake, more often with a more instrumental view of education.  After having worked with freshmen almost every year, I remain convinced that they still want (and need) to know more about their place in the world, in as many ways as possible, economic, environmental, social, and cultural.  And, they, like we, understand that college is the one place where they can acquire the skills and the knowledge that promise both employment and deep personal satisfactions for the future.

Academic Internships:  Rigorous or Random?


     Richard J. Burke, Maritime College

The past fifteen years have brought me considerable experience with academic internships, always in connection with professional programs in management and engineering, at two different academic institutions. Generally I think well of these programs -- relevance is extraordinarily important in professional education, and students do not generally see the relevance of what they are learning until they work in a professional environment. 

Before the WWII, engineering education relied very heavily on practical training, similar in nature to apprenticeship training. After the technological developments seen during and after WWII, especially in such areas as electronics and computing, it was recognized that engineering apprenticeships could not prepare students for an effective career in the presence of rapid technological growth. The alternative approach, formulated by MIT president Karl Compton
, required that engineering students begin with a strong base in fundamental sciences, mathematics, and engineering sciences so that they could continue to learn and progress as technology advanced. 

This philosophy drove more than fifty years of American technological growth, but it went too far in some respects. Students must develop a professional ethic in addition to knowledge of their discipline, and some level of professional practice as a supplement to the scientific portion of their education seems to be very effective. Does this project into other professions, and into other academic disciplines?

Press reports have long documented that these efforts are useful and effective for both sponsors and students in many different disciplines
. Also, parents like internships because they can help defray the cost of college, and they hold out the much-hoped-for-promise of a job for the student after graduation. However, the part that I actually see, the part that I think is most important, is the light in the eyes of the student just back from an internship that was an outrageously great experience. The kids just love it.

The proper implementation of internship programs, however, is very tricky, and if not done well, the result can be something less than respectable. The outcome for the student should not be accidental, and much can be done to anticipate problems and to thereby assure that the internship experience is demonstrably rigorous and rewarding. In fact, the first problem is the usage of the very word internship. As is often the case, different people use this same word to mean very different things
. 
At best, companies see this as a means of effectively identifying good future employees, and at worst as a source of inexpensive labor. Some academic administrators and faculty use the term to mean an informal, extracurricular learning experience. 
Most students seem to think of it as a summer or part-time job for which they are paid, and which could lead to full time employment after graduation. 
For some students, including Maritime College engineering students, it is a credit bearing course for which they must register, pay tuition, establish learning objectives, complete the necessary work, write a report, and be evaluated. 
Confounding these different views of an internship can lead to problems when academic credit is at issue. Companies providing menial rather than meaningful work experiences diminish the educational value while potentially poisoning the well for other internship sponsors. 
Administrators or faculty blithely promoting internship opportunities to parents and students must keep in mind the fact that a student’s curriculum must accommodate that experience. The students who coincidentally had a summer job cannot expect to receive ex post facto academic credit for the experience, while the faculty advisors for students embarking on credit-bearing internship must carefully craft a mutual understanding of the learning objectives with both sponsors and students, and then hold the them to it.

The problems that must avoided include embarrassing questions from accreditation visitors about how we validate the basis for granting credit for internships, accusations from parents that the college did not do enough to find a “good” internship for their student, jokes from students  about how “easy” it is to get a good grade from an internship, and  complaints from faculty concerning the burden of organizing, monitoring, and evaluating good internships. Such problems, unsolved, dilute the academic rigor of our programs.

The State University of New York
 and most of the institutions within the University have taken steps to address these concerns. The menu of typical steps is pretty straightforward:
· Publish a carefully crafted, easy to read policy statement that the students can take to potential sponsors, and that clearly defines the roles and responsibilities of all the parties.
· Publish sample job descriptions for interns to guide companies in crafting their side of the internship experience.
· Limit the total number of credits that students can earn via internship experiences.
· Orient campus placement offices toward assisting internship sponsors and students in finding each other.
· Require a formal internship proposal, sometimes called a learning contract, that explicitly details the learning objectives, deliverables such as an internship report, and methods and standards of evaluation that are agreed by all parties -- student, advisor, and sponsor.
· Require a formal, written performance evaluation from the sponsor.
· Compensate the faculty who evaluate the internship reports, so that the extra work will be carried out with the necessary level of rigor.
There are traps hidden in this process, and I sincerely doubt that I have found them all. Among the ethical issues that have been encountered are these:

 Students have less understanding of but greater tolerance for conflicts of interest than the faculty. When a student says “My uncle owns a company...” or otherwise identifies an internship opportunity with a family member or close friend, the advisor’s antennae should go up. It must be clear that the student will take direction from and be evaluated by someone who has no personal stake in the outcome, and who cannot be influenced by a superior who does. This must be addressed before the internship commences.
In engineering and management is common to encounter confidential, proprietary, and even classified information. One can imagine similar situations in the life sciences or public affairs. We require that the students completing an internship provide work samples as part of their report, but this also could lead to the inadvertent disclosure of such sensitive information. This issue must be addressed early in the process, when the student’s proposal is being discussed with the sponsor. Effective alternative means for evaluation can be found if the problem is anticipated.
We are fortunate in engineering because most sponsors are willing to pay students for an internship; however, having faculty discuss the level of payment with either the sponsor or the student is a path leading to an ethical morass. The students and their parents may see salaries to be an educational outcome, but we should not. Not wanting to be accused of getting one student a better internship than another on the basis of what they were paid, we insist that the matter of payment is entirely between the student and sponsor. Paid internships do not exist in some disciplines, and we may sympathize with those students who have to defray their own expenses, but we should not become their bargaining agents.
The question whether the institution is responsible for finding the internship for the student, especially when an internship is a curriculum requirement, is a thorny one. In the professional education context, at least, searching for an internship opportunity is an essential part of the experience. Students have to learn to present themselves professionally, and we cannot teach that entirely in a classroom. We explicitly do not promise to find an internship for each student, but international students, students with travel restrictions, or students with unpopular majors may have real difficulties. Most faculty use their Rolodexes to help, and in some cases, I have sponsored internships at the College. Someday, however, we are sure to face the issue of a student who simply cannot fulfill the internship requirement.
***

Internships seem to be here to stay, but one hopes they will stay in their proper place, that of a useful and rigorous adjunct to a comprehensive and rigorous education.  That has to be responsibility of the faculty.


Hazelrigg, G.A., Systems Engineering: An Approach to Information-Based Design, Prentice Hall, 1996, pp. 6-8.

2 See, for instance, Schachter, Ken, “SUNY's Internship Requirement Proves Useful to Students,” Long Island Business News, June 13, 2003.

3 Oxford American Dictionary definition of intern: a student or trainee who works, sometimes without pay, at a trade or occupation in order to gain work experience. Wikipedia goes further: one who works in a temporary position with an emphasis on on-the-job training rather than merely employment, making it similar to an apprenticeship

4 See http://www.suny.edu/facultysenate/Internship%20Guide%20PDF%20Final%20Master1.pdf
Carl P. Wiezalis:  A Leadership Profile

Daniel S. Marrone, Farmingdale State College

The State University of New York is fortunate to have literally thousands of extremely gifted individuals in service.  Before focusing on one such individual, let me mention two other outstanding leaders of the University Faculty Senate.  Joe Hildreth of SUNY Potsdam and Norm Goodman of Stony Brook have contributed to SUNY and the UFS in myriad ways for many years.  The list of other SUNY and Senate leaders deserving of  mention readily continues but the print space allowed to me for this article does not.  Thus, I will focus on one more, very special person—SUNY’s Carl Wiezalis.
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Carl’s Service

Carl and his wife, Sheila Kelly Wiezalis, were both born in Connecticut and are proud parents of five children, all of whom are SUNY alumni.  This fact alone renders Carl and his wife “true believers” in SUNY.  Yes, but Carl also has over 40 years of dedicated service to his adopted state starting in 1969 as a Didactic and Clinical Instructor in the College of Health Related Professions, SUNY Health Science Center, Syracuse.  Having earned continuing appointment and an associate professorship in Respiratory Care Programs in 1976 and 1977, respectively, Carl became Program Director of the Baccalaureate Degree Programs in Respiratory Care in 1986.  Promoted to full professor in 1990, he served as Chairman of the Department of Cardiorespiratory Sciences between 1994 and 1999.  On May 13, 2008, Carl was appointed Distinguished Service Professor by the SUNY Board of Trustees.  Carl’s curriculum vita continues for a total of 19 fully filled pages of what he terms, “Special Service.”  This depth of committed service is entirely in keeping with a person of his character and energy.

Service has always been important to him.  When Carl was needed—regardless of where or when in the state—he was “on duty and on site” faithfully representing his students, his faculty, and the Faculty Senate—sometimes everyone simultaneously.

Carl’s dedication to his cherished communities has been close to inexhaustible.  While this makes him respected by all to the point of adoration, the downside is that he has spent much time away from his family in Syracuse attending to SUNY’s pressing, unending needs.  Although justified, Carl would be the last one to complain about being away so much!

Carl’s Leadership

Using 32 years experience teaching management theories and practices, I will now try to “paint a leadership portrait” of Carl using the conceptual frameworks of two renowned experts on the subject, Stephen Covey and Afsaneh Nahavandi.

Upon interviewing Carl for this article, I discovered that Carl is well-versed in Stephen Covey’s The 7 Habits of Highly Effective People (1989).  Covey’s “habits” include:  assuming responsibility by being proactive; having vision followed by ‘making things happen’ action; prioritizing; adhering to a character-code for maximizing human interaction and collaboration; understanding others and being understood by others; synergizing differences into strengths; and sharpening one’s greatest asset—oneself.

It is easy to see the Wiezalis persona within Covey’s entire leadership framework.  Carl has an extensive record of being proactive in health-related fields and, of course, in academic governance.  Within his four decades of service he has held over two dozen SUNY System-wide appointments and offices whereby he has advanced the cause of shared academic governance.  A perfect example of Covey’s ‘making things happen’ action for Carl was the Wiezalis-level of insistence and persistence that the University Faculty Senate President have a permanent seat and “say” on SUNY’s Board of Trustees.  Carl accomplished this in 2007.

Using Covey’s framework for “vision,” it is easy to see Carl’s “images for SUNY and the Senate” in his “President’s Reports” published in the UFS Bulletin.  This publication is widely disseminated throughout the SUNY system.  How does Carl, in Covey’s words, “synergize differences into strengths”?  Carl does this by turning academic freedom—the ability to think and espouse without interference--into academic collaborations.  Very few individuals can effectively link together these two vital, sometimes, disparate academic foundations as effectively as Carl.

A leader has to continually handle diversity, differences, misconceptions, and rivalry within his/her constituent groups.  A leader also has to possess the ability to turn differences within these groups into strengths.  During his four-year tenure as President, Carl had many instances where his adroitness with people turned controversy into discussion, communication, and resolution.  At UFS plenary meetings, I have more than once observed how Carl would informally sit with colleagues and listen intently.  The Wiezalis-effect has been to address and often to settle controversy with newly formed committees, “white papers,” and other follow-up actions.  In these situations, Carl has displayed rare, consummate leadership abilities.

Dr. Afsaneh Nahavandi, from Arizona State University, writes with immense insight, clarity, and depth in The Art and Science of Leadership (2009).   She describes succinctly how someone fulfills the role of a successful leader.  For Nahavandi, leaders:  (1) have a focus on the future; (2) foster change and growth; (3) initiate and champion goals and strategies; (4) help create and continually shape a culture based on shared values; (5) possess an emotional link with others who ultimately become followers; and (6) judiciously use personal power.

Using Nahavandi’s framework, Carl may be clearly seen fulfilling all six areas.  For Carl, there is a need to address current issues while at the same time provide a vision of how individuals, teams, and organizations can and should work together for future aims.  For Carl, new ideas stimulate and drive change needed in a dynamic organization.  They are used for establishing exploration, study, and analysis through what he terms “sincere partnerships.”  For Carl, shared ethical values and principles are pre-eminent, mandatory, and—using his phrase--“prophylactic” against apparent and underlining deficiencies within academic governance.  For Carl, sharing and camaraderie flow easily thereby permitting and enhancing an emotional link with those he collaborates with.  For Carl, judicious use of personal power underpins his strong support for and Herculean efforts on behalf of shared academic governance.

As someone dedicated to the healing profession, Carl innately strives to improve the “human condition.”  Additionally, Carl obviously enjoys being among us, and his management style clearly reflects his “people-friendly” approach.  Genetech’s Alan Keith is quoted as saying, “Leadership is ultimately about creating a way for people to contribute to making something extraordinary happen” (Kouzes & Posner, 2007).  Carl has created innumerable ways for gifted individuals to make extraordinary things happen for SUNY these past four decades.  After 40 years of dedicated and expert service to his state and SUNY, we offer many thanks to Carl--and also to his supportive wife and family.

______________________________________________________________________________

Covey, S. R. (1989). The 7 habits for highly effective people. Salt Lake City, UT: FranklinCovey.

Kouzes, J., & Posner, B. (2007). The leadership challenge. San Francisco, CA: Jossey Bass.

Nahavandi, A. (2009). The art and science of leadership (5 ed.). Upper Saddle River, NJ: Pearson Prentice Hall.
The student loan situation: A case in point

     Jacqueline Pascariello

     Director of Financial Aid and Scholarship Services

     Stony Brook University
The phrase “The Good, The Bad, and The Ugly” comes to mind when thinking about federal and state financial aid issues for our students.  Students apply for financial aid to fund their education.  Federal methodology is used to determine what a family can reasonably contribute toward their son or daughter’s education.  This information is sent to the University, and our office then offers students aid based on their need.  Their need is determined by the cost of attendance here at Stony Brook, minus what the federal methodology says they can contribute.  In a perfect world, a student’s need is met with scholarships, grants, work opportunities, and loans.  During the fall of 2008, 71% of our students applied for need-based aid.  Currently we are able to meet 62% of our students’ financial need through the aid programs available to us.  The programs we administer in this office are a combination of federal, state and institutional dollars.  Changes both good and not so good have recently taken place or will take place that have or will affect our students.

The Pell grant was established for the nation’s neediest students and is the foundation upon which eligibility for some other financial aid programs is determined.  When students submit their Free Application for Federal Student Aid (FAFSA), their eligibility for this grant is based upon the information that the family supplies.  This information consists of family size, number in college, income, taxes paid, and some asset information.  During the 2008-2009 award year, over 30% of our students were Pell eligible.  Stony Brook currently serves the second largest number of Pell eligible students among AAU member institutions.

With that in mind, in August of 2008 Congress passed the Higher Education Opportunity Act (HEOA).  The HEOA is “The Good” in that it allows students who are Pell eligible, accelerating in their course work, and in attendance for the summer, fall and spring terms to receive three complete payments or 150% of their initial award.  This change may account for approximately 500 more students receiving a summer Pell than did last year.  Our students had an additional three quarters of a million dollars available to assist with summer 2009 educational expenses.

“The Good” also comes in the form of the Ensuring Continued Access to Student Loans Act of 2008.  Although we don’t tend to look at students loans as a good thing, this act allowed our students to borrow an additional $2,000 per year from the Federal Government enabling many of them to avoid the higher cost alternative loans. 

Four years ago, the Bush administration established the Academic Competitiveness Grant (ACG) and the National Science and Mathematics Access to Retain Talent (SMART) grant. In order to receive these awards, a student must first be Pell eligible.  For the ACG award, the student must graduate from high school and complete a rigorous course of study. The SMART grant requires students to major in certain areas.  As you can imagine from the name, those majors are in some of the sciences, mathematics and a few foreign languages.  This year we have awarded over two and a half million dollars between the two programs.  “The Bad” is that these programs are only funded for five years.  The 2010-2011 award year will be the last year of these programs. 

Furthermore, Governor Paterson has recently requested a reduction in students’ spring 2010 Tuition Assistance Program (TAP) awards.  TAP is available to New York State residences attending Stony Brook full-time and achieving satisfactory academic progress. The income criteria include a New York State net taxable income and any untaxed family pensions totaling $80,000 or less, with one student in college.  Last year approximately 50% of our undergraduate students relied on these awards to cover all or a portion of their tuition.

“The Ugly” is that there is a proposal to morph the Perkins Loan Program into a New Direct Perkins Loan Program.  What this means is that our students will lose the benefit of not having interest accrue while they are in school.  This is called an unsubsidized loan, and we already have one of those in the Direct Lending Program.  The proposal also states that the University will have some responsibility for cost sharing.  Currently we hold and award a little over one million dollars in the Perkins Program. If the proposal passes, we will receive the funding from the federal government based upon a certain set of criteria.  That criteria is still to be determined. 

As you can see, it is a very uncertain time for our students.  I think it should be mentioned that 62% of our students who entered Stony Brook as freshman and graduated between July 1, 2007 and June 30, 2008 borrowed from federal loan programs and had an average loan debt of $14,605.  The national average is around $17,500.  In spite of this, last year students had an unmet need of over $50 million.  What will they do when TAP is reduced, ACG and SMART funding stops and the Perkins loan becomes a less attractive form of funding their education? Or, more to the point, what will we do?

AWARDS BESTOWED AT THE FALL PLENARY MEETING

The Senator Emeritus Award
The Senator Emeritus Award is conferred on those who have achieved a reputation for outstanding service to the University Faculty Senate in several capacities over a considerable period of time.  At this meeting, the award was bestowed upon Carl P. Wiezalis, recently retired from Upstate Medical University.  Carl has served in the Senate for over twenty years as a senator, member and chair of many of its committees and task forces, and most recently as a superb president and the first president of the Senate to serve on the SUNY Board of Trustees.  In his presidency, Carl set a new standard for excellence and broaden the reach of the Senate by establishing important links to regional and national organizations that are concerned with promoting excellence in higher education.

In addition to this award, the Senate deemed Carl’s contributions so outstanding that it renamed the University Faculty Senate Fellow Award the Carl P. Wiezalis University Faculty Senate Fellow Award.  It is another measure of the respect that is accorded to Carl by his Senate colleagues.

The Friend of the Senate Award

The Friend of the Senate Award is given to a non-elected member of the University Faculty Senate or someone outside of the Senate for outstanding service to the Senate.  This award was bestowed at this meeting on Dr. Kavita Pandit, Senior SUNY Vice Provost.  Dr. Pandit provided extraordinary service as the liaison from System Administration to the Executive Committee of the Senate.  She was a significant and positive link between the Senate and the Administration on a variety of issues of mutual importance, exemplifying the importance of “shared governance.”  Specifically, she played a significant and effective role on the Special Joint Committee of the University Faculty Senate and the Faculty Council of Community Colleges on Transfer and Articulation. Kavita clear understanding the importance of faculty and administration to work together to provide the best quality education for our students earned her the enduring respect of the Senate. 

The Chugh/University Faculty Senate Outstanding Service Award

The Chugh/University Faculty Senate Outstanding Service Award was given to Dr. Runi Mukherji, Professor and Chair of the Department of Psychology at the College of Old Westbury.  Dr. Mukherji has been active in the University Faculty Senate for seventeen years, during which time she not only was an outstanding senator who contributed enormously to the Senate’s activities, but she also served as an effective member or chair of approximately ten committees and task forces that were essential to the activities of the Senate.  She has been the author or key contributor to many of the important reports, publications, and “white papers” of the Senate, including the 2001 The Changing Face of Diversity: Minority Enrollment in State-Operated Campuses of SUNY, the 2003 SUNY Graduates and the Labor Market:  Are We Meeting the Needs, and the 2004 Budget Handbook,   Her experience and judgment have been a significant contribution to the Senate and has earned her the respect of her colleagues and members of System Administration.  















